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STATEMENT OF ASSURANCES 
 

The Governing Board of Education of the Chappaqua Central School 
District, as a part of a long standing commitment to excellence in 
education for all students, supports the provision of special education 
and related services for students with disabilities under the auspices of 
the Committee on Special Education and the Committee on Preschool 
Special Education. 
 
In full support of State and Federal laws and regulations pertaining to 
students with disabilities, it is the intent of this Board of Education to 
assure that the educational needs of students with disabilities are met.  
To this end, and in full compliance with the Regulations of the 
Commissioner of Education, the Board has reviewed this District Plan 
for Special Education. 
 
By action of the Board of Education in a regularly scheduled meeting, 
the Board has adopted the Special Education District Plan. 
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BOARD OF EDUCATION STRATEGIC QUESTIONS 

Strategic Question 1 ~ Budget & Operations 
"How can the District ensure continuing excellence in academic and extracurricular 
programs while developing a budget that is fiscally responsible?" 
 
 
Strategic Question 2 ~ Teaching & Learning 
"How can the District ensure that all students think deeply, support their thinking, 
apply problem-solving skills, and actively participate in their learning as they acquire 
content knowledge?" 
 

STRATEGIC PLANNING  
 

By every measure, the Chappaqua Public Schools is a successful school district. 
Well-resourced and committed to quality, generations of Chappaqua students have left 
this system and gone on to enjoy achievements and productivity that compare favorably 
to the best public schools in the world. That world, however, is rapidly changing and to 
maintain and extend Chappaqua’s record of success, the district must continuously 
reflect on its practice and seek to align itself with the evolving needs of students in this 
new environment. With the advent of the digital age and the interconnected nature of 
the global economy, the definition of what it means to appropriately prepare a student 
for life learning and work beyond school has been transformed. Content knowledge and 
test scores are no longer the main variables that portend student success, we know now 
that they also need to develop a sophisticated set of skills and foundational personal 
attributes to ensure they can navigate the challenges we know they will encounter. The 
purpose of this Strategic Coherence Plan is to align and focus the systems that drive the 
Chappaqua Public Schools on the reliable acquisition of these critical student skills and 
attributes.  

Unlike traditional strategic planning which seeks to collect data and set goals 
related to narrowly defined special interests, this Strategic Coherence Plan was totally 
focused on just those elements of work that support the development and improvement 
of skill-based student success. Through this process we sought to answer questions 
regarding how are K-12 teaching and classroom experiences facilitating student practice 
the districts recently identified foundational skills? How are we measuring our success 
and using that K-12 data to create accountability and the continuous improvement of 
student performance in those areas? How do we budget and plan and make sure that all 
our K-12 work is designed to increase the number of children who leave Chappaqua 
ready to perform and succeed at a high level? By asking these questions and building the 
answers based on the good things that are already happening in Chappaqua, the 
members of the Strategic Coherence Planning team have identified the steps that need 
to be taken over the next 5 years to ensure every child is ready for their own futures.  

The focus areas for Chappaqua Central School District moving forward will 
include social emotional learning alignment, curriculum alignment, assessment 
methodologies and communication of progress practices, project-based learning in our 
innovative spaces, and personalized learning.  Our special education instructional work 
will compliment and align with the strategic planning initiatives identified by the team. 
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GENERAL BOARD OF EDUCATION POLICIES 

 
The District is committed to the development and implementation of an appropriate 
education for students with disabilities who reside in the District in accordance with the 
following administrative practices and procedures: 
 

 To ensure that students with disabilities have the opportunity to participate in 
school district programs to the maximum extent appropriate to the needs of each 
student, including nonacademic and extracurricular programs and activities, which are 
available to all other students in the public schools of the District. 
 

 To ensure that each preschool student with a disability residing in the District has 
the opportunity to participate in preschool programs, including timely evaluation and 
placement. 
 

 To appoint and train appropriately qualified personnel, including the members 
and chairpersons of the Committee on Special Education and the Committee on 
Preschool Special Education. 
 

 To implement the provisions of Section 200.6 (a) of the Commissioner’s 
Regulations and to provide special services or programs, to the extent appropriate to the 
needs of the student, and to enable the student to be involved in and progress in the 
general education curriculum. 
 

 To ensure the confidentiality of personally identifiable data, and information or 
records pertaining to a student with a disability.  Such personally identifiable 
information will not be disclosed except in accordance with Federal law and Regulation. 
 

 To implement school-wide approaches, which may include a response to 
intervention process, and pre-referral interventions in order to remediate a student’s 
performance prior to referral to special education. 
 

 To ensure the establishment of plans and policies for the appropriate 
declassification of students with disabilities. 
 

 To ensure the selection and board appointment of an impartial hearing officer 
consistent with Regulations. 
 

 To ensure, to the extent possible, that all instructional materials to be used in the 
schools in the District are available in a usable alternative format for each student with a 
disability in accordance with the student’s educational needs and course selections at 
the same time that such materials are available to non-disabled students.  Alternative 
format materials not readily on hand will be ordered in a timely manner.  The process 
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for obtaining such materials for students who move into the School District during the 
school year will be initiated without unnecessary delay. 
 

 To ensure that personnel responsible for implementing or assisting in the 
implementation of a student’s IEP receive or are provided access to a copy of the IEP for 
review prior to its implementation, and are informed of their responsibility to 
implement the recommendations of the IEP. 
 

 To ensure that measurable steps are taken to recruit, hire, train and retain highly 
qualified personnel to provide special education programs and services. 
 

 To ensure the establishment of guidelines for the provision of appropriate 
accommodations necessary to ensure the academic achievement and functional 
performance of the student in the administration of district-wide assessments. 
 

 To ensure that universal design principles be used, to the extent feasible in 
developing and administering any district-wide assessment programs. 
 

 To ensure that adequate and appropriate space is made available to meet the 
needs of students with disabilities. 
 

 To ensure that students who reside in the District have received the protection of 
all other applicable State and Federal laws and regulations. 

 
 

 
 

 
IMPLEMENTATION OF SCHOOL-WIDE APPROACHES 

AND PRE-REFERRAL INTERVENTIONS 
 

In accordance with the Individuals with Disabilities Education Improvement Act 
(IDEIA) and Part 200 of the Commissioner’s Regulations, the District must develop a 
policy and implement a plan to establish pre-referral interventions to assist a student’s 
education process before consideration of referral to the Committee on Special 
Education (CSE).  In keeping with this policy, it is the responsibility of the school’s 
principal and building level team to investigate all possible avenues of general education 
support services that would enable the student to achieve the learning standards.  

The Board of Education is committed to providing academic intervention 
services (AIS) to students at risk of not meeting the state learning standards. Such 
services may include additional instruction supplementing the instruction provided in 
the general curriculum and/or student support services such as guidance, counseling, 
attendance and study skills needed to support improved academic performance.  

Eligibility for academic intervention services will be determined based on a 
student's performance on state assessment exams and/or in accordance with the 
uniformly applied district-developed district-adopted procedures. Eligible students will 
receive services consistent with law and regulations which shall commence no later than 
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the beginning of the semester following a determination that a student is eligible for 
such services.  

 The Superintendent of Schools, in consultation with each Building Principal, 
shall maintain a description of academic intervention and/or student support services 
for each school. This description will include any variations in services in schools within 
the district and will specifically delineate:  

 the district-wide procedures used to determine the need for academic 
intervention services; 

 the academic intervention instructional and/or support services to be provided; 

 whether instructional services and/or support services are offered during the 
regular school day or during an extended school day or year; and 

 the criteria for ending services, including, if appropriate, performance levels that 
students must obtain on district-selected assessments. 
 
These school-wide approaches shall serve as pre-referral interventions prior to 

consideration of special education programs through the Committee on Special 
Education (CSE). These pre-referral interventions will not be utilized as a barrier to 
prevent appropriate referrals for special education services but shall be used to assess 
the ability of the student to benefit from general education services. 

 
The referral form to the CSE used by the District staff will describe, in writing, 

intervention services, programs used to remediate the student’s performance prior to 
services, or instructional methodologies, including any supplementary aids or support 
services provided, or the reasons why no such attempts were made.   The principal 
and/or building level team shall maintain a record of pre-referral interventions 
implemented for each student.  Each referral shall be reviewed to determine its 
appropriateness and whether pre-referral interventions have been adequately utilized, 
and if further interventions are deemed necessary. 

 
Within ten (10) days of receipt of referral to the CSE, the building administrator 

may request a meeting with the parent or person in parental relationship to the student, 
the student, and the referring person, if a staff member, to determine whether the 
student would benefit from additional general education support services as an 
alternative to special education.  These services may include, but are not limited to, 
speech and language improvement services, educationally related support services, 
academic intervention services, and any other services designed to address the learning 
needs of the student and maintain the student’s placement in general education.  At this 
meeting, if there is a written agreement that with the provision of additional general 
education support services the referral is unwarranted, the referral shall be deemed 
withdrawn and the building administrator shall provide a copy of this agreement to the 
Chairperson of the CSE, the referring person, the parent or person in parental 
relationship, and the student if appropriate.  The copy of the agreement will be in the 
native language of the parent and will name the additional general education support 
services that will be provided as well as the length of time of each service.  This 
agreement will be placed in the student’s cumulative educational record file.  If there is 
no written agreement reached at this meeting, the required timelines of the CSE will be 
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maintained. The scheduling and holding of this meeting shall not impede a Committee 
on Special Education from continuing its duties and functions.  

 
PROVISION OF APPROPRIATE SPECIAL EDUCATION SERVICES TO ENABLE 

INVOLVEMENT AND PROGRESS IN THE GENERAL EDUCATION 
CURRICULUM 

 
All eligible students with disabilities who reside in the School District shall be 

provided with an appropriate Individual Education Program (IEP) that meets the 
student’s unique educational needs as determined and recommended by the Committee 
on Special Education (CSE) and arranged for by the Board of Education.  This IEP shall 
be designed to enable involvement and foster progress in general education to the extent 
appropriate to the needs of the student.  In designing the IEP, the CSE will consider the 
present levels of performance and the expected learning outcomes of the student.  The 
student’s academic, social development, physical development, and management needs 
will be the basis for written annual measurable goals. 

 
In keeping with this policy, the CSE will consider general education at each 

initial, program or annual review for the student as well as the appropriate support or 
related services needed for the student to make academic progress within this 
environment.  Progress or educational benefit shall be indicated by successful academic 
progress, including improvement in skills, achievement on State mandated 
examinations, ability to perform activities of daily living and an increase in adaptive 
behavior.  Progress will also be considered in the social areas, including relationships 
with peers and adults, feelings about one’s self, and the adjustment to school and 
community environments.  Physical development areas such as the student’s 
improvement in motor or sensory areas, health, vitality and physical skills and the 
decrease of management needs that require environmental modifications or human 
resources shall also be considered as progress. 

 
The District will ensure equal access to a diploma for all students with 

disabilities.    Appropriate academic intervention services shall also be considered and 
determined by the building principal to assist students with disabilities in meeting their 
academic goals.  These services shall be in addition to the special education services 
deemed appropriate by the CSE.  No student, by virtue of designation as a student with a 
disability, shall be precluded from receiving equivalent instruction unless the CSE has 
determined that the student requires a Skills and Achievement Commencement 
Credential.  If the student has the potential to achieve a high school diploma but 
requires a restrictive environment outside the District, the CSE will seek placement in a 
program that provides equivalent instruction. 

 
 The District will also ensure equal access for students with disabilities to 

after school activities such as clubs, sports, or evening activities and will provide, as 
recommended by the CSE, appropriate services to enable this participation.  Students 
who are receiving education in out-of-district facilities, as recommended by the CSE, 
shall also have an equal opportunity to participate in these activities, as deemed 
appropriate to meet their individualized needs. 
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COMMITTEE ON SPECIAL EDUCATION (CSE) AND 
COMMITTEE ON PRESCHOOL SPECIAL EDUCATION (CPSE) 

APPOINTMENT AND TRAINING 
 

To implement its commitment to the education of students with disabilities, the 
Board of Education annually appoints a Committee on Special Education (CSE), 
Subcommittee and a Committee on Preschool Special Education (CPSE).  The 
Committees are appointed in accordance with the provisions of New York Education 
Law, Sections 4402 and 4410 and Section 200.3 of the Regulations of the Commissioner 
of Education.  Section 4410 of the Education Law, which established the Committee on 
Preschool Special Education, was signed into law on July 5, 1989, and the CPSE was 
established for the first time during the 1989/90 school year.  Major functions of the 
CSE and CPSE include: 

 

 Identifying, evaluating and recommending placement for students with 
disabilities; 

 

 Assuring that appropriate due process safeguards are provided for each student; 
 

 Maintaining an annually revised register of all students with disabilities who 
reside in the District and who are eligible to attend preschool or public school 
during the coming school year; 

 

 Establishing a network for communication and sharing of resources with other 
educational and community service agencies; 

 

 Reporting to the Board of Education on the adequacy and status of programs, 
services and facilities made available to school-age students with disabilities by 
the school district, and, for preschool students, by public and private agencies 
within the County of Westchester; 

 

 Reporting to the State Education Department on the number of preschool 
students, if any, within the District who are not receiving appropriate preschool 
services and the reasons for any such lack of service. 

 
 

RESPONSIBILITIES 
 

The Committees have the responsibility to ensure that all necessary procedures 
for the identification, classification, placement and annual review of the status and 
progress of every student with a disability are carried out in accordance with federal and 
state law and regulations.  Subcommittees are authorized to perform the functions of the 
Committee on Special Education except when a student is considered for a more 
restrictive environment or initial placement in: 
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 a special class; or 
 

 a special class outside of the student’s school of attendance; or 
 

 a school primarily serving students with disabilities outside the student’s home 
district. 

 
Upon a written request from a parent or a legal guardian of a student, the 

subcommittee will immediately refer to the Committee on Special Education for its 
review any recommendation of the subcommittee concerning the identification, 
evaluation, educational placement or provision of a free appropriate public education to 
a student that is not acceptable to the parent or person in parental relationship to the 
student. 

 
The Committee on Special Education is responsible for oversight and monitoring 

of the activities of each subcommittee to assure compliance with federal and state law 
and regulations.  Each subcommittee must annually report the status of each student 
with a disability within its jurisdiction to the Committee. 

 
 
 

TRAINING CSE/CPSE MEMBERS 
 

The District is committed to ensuring that all members of the CSE and CPSE are 
appropriately trained for their responsibilities on their respective committees.  
Committee members are made aware of their responsibilities to ensure that services are 
identified to allow the student to be involved in and progress in the general education 
curriculum.  Specific administrative practices for training these members, including 
general education teachers and parents, to carry out the provisions of Part 200 include: 

 

 arranging for attendance at meetings regarding CSE/CPSE issues; 
 

 conducting training on a regular basis regarding procedures and any 
amendments to the Regulations of the Commissioner; 

 

 providing copies of written guidelines pertaining to district practices and 
procedures for referring and evaluating preschool and school-age students 
suspected of having a disability; 

 

 inviting committee member(s) to periodic site visits of out-of district special 
education placements to familiarize them with placement options available to 
resident special education students; 

 

 utilizing BOCES and Lower Hudson Regional Partnership Center (formerly RSE-
TASC) as a training resource; and  
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 utilizing the District attorney as a resource person, if needed to interpret specific 
information for the committee members. 

 
GENERAL STAFF DEVELOPMENT 

 
The Board of Education is committed to hiring, training and retaining highly 

qualified personnel responsible for carrying out all of the mandates of IDEIA and the 
Commissioner’s Regulations regarding students with disabilities.  Accordingly, it is the 
Board’s policy to recruit, hire and train appropriately qualified special education 
personnel to provide special education programs and services, including members and 
chairpersons of the Committee on Special Education and the Committee on Preschool 
Special Education.  

 
All special education personnel shall be appropriately qualified to carry out their 

duties regarding students with disabilities, and shall possess the training, licensing and 
certification required by New York State Law.   

 
As part of an ongoing effort to assist special and general education teachers to 

better understand the needs of students with special needs, staff development plays a 
critical role in preparing teachers to work with diverse learners. 

 
In addition to staff meetings, in-service courses, Superintendent’s Conference 

Days, as well as individual meetings between special and general education teachers, the 
State Education Department has directed districts to include, as part of its professional 
development plan, a description of the professional development activities provided to 
all professional staff and supplementary school personnel who work with students with 
disabilities to assure that they have the skills and knowledge necessary to meet the 
needs of students with disabilities. 

 
 

EXTENDED SCHOOL YEAR (ESY) SERVICES 
 

The Committee on Special Education or Committee on Preschool Special 
Education will determine whether a student requires extended school year special 
education services in order to prevent substantial regression.  Substantial regression as 
defined by regulations would be indicated by a student’s inability to maintain 
developmental levels due to a loss of skill, set of skill competencies or knowledge during 
the months of July and August.  In accordance with Section 200.6(k) of the 
Commissioner’s Regulations, students will be considered for twelve-month (12) special 
services and/or programs to prevent substantial regression if they are: 

 

 Students whose management needs are determined to be highly intensive and 
require a high degree of individualized attention and intervention and who are 
placed in special classes; 

 

 Students with severe multiple disabilities, whose programs consist primarily of 
rehabilitation and treatment; 
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 Students who are recommended for home and hospital instruction whose special 
education needs are determined to be highly intensive and require a high degree 
of individualized attention and intervention or who have severe multiple 
disabilities and require primarily habilitation and treatment;   

 

 Students whose needs are so severe that they can be met only in a seven-day (7) 
residential program; or 

 

 Students receiving other special education services, who, because of their 
disabilities exhibit the need for a twelve-month (12) special service and/or 
program provided in a structured learning environment of up to twelve (12) 
months duration in order to prevent substantial regression, as determined by the 
Committee on Special Education. 
 
Both quantitative and qualitative information will be reviewed by the Committee 

to substantiate the need for providing such services and programs.  A student is eligible 
for a twelve-month (12) service or program when the period of review or re-teaching 
required to recoup the skill or knowledge level attained by the end of the prior school 
year is beyond the time ordinarily reserved for that purpose at the beginning of the 
school year.  The typical period of review or re-teaching ranges between twenty (20) and 
forty (40) school days.  As a guideline for the purpose of determining eligibility for an 
extended school year program, a review period of eight (8) weeks or more would 
indicate that substantial regression has occurred. 

 
 

ACCESSIBLE INSTRUCTIONAL MATERIALS 
 

The Individuals with Disabilities Education Improvement Act (IDEIA) requires 
school districts to provide accessible versions of instructional materials to students who 
are blind or otherwise unable to use printed materials.  Students with disabilities should 
receive materials in accessible formats at the same time as their peers receive their 
textbooks. The Chappaqua Central School District ensures that instructional materials, 
which include textbooks and related core materials such as workbooks, are provided in 
an accessible format pursuant to Part 200.2(b)(10) of the Commissioner’s Regulations.  
Accessible formats include Braille, large print, audio and digital text.  Accessible 
instructional materials afford the flexibility to meet the needs of a broad range of 
students, even those without disabilities.  

 
 

ACCESS TO ASSISTIVE TECHNOLOGY DEVICES AND SERVICES 
 

The District is committed to ensuring that assistive technology devices and/or 
services are made available to a student with a disability, when appropriate, as part of 
the student’s Individualized Education Program (IEP). 

The IEP must describe any specialized equipment and adaptive devices needed 
for the student to benefit from instruction.  IDEIA requires each school district to 
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ensure that assistive technology devices and/or services are made available to a 
preschool or school-age student with a disability as part of the student’s special 
education, related services or supplementary aids or services as described in the IEP.  
IDEIA defines assistive technology devices and assistive technology services, as follows: 

 
Assistive technology devices means any item, piece of equipment, or product 

system, whether acquired commercially off the shelf, modified, or customized, that is 
used to increase, maintain, or improve the functional capabilities of a child with a 
disability.  Such term does not include a medical device that is surgically implanted, or 
the replacement of such device. 

 
Assistive technology service means any service that directly assists a student with 

a disability in the selection, acquisition, or use of an assistive technology device.  The 
term includes: 

 

 The evaluation of the needs of a child with a disability, including a functional 
evaluation of the student in the student’s customary environment; 

 

 Purchasing, leasing, or otherwise providing for the acquisition of assistive 
technology devices by children with disabilities; 

 

 Selecting, designing, fitting, customizing, adapting, applying, maintaining, 
repairing or replacing assistive technology devices; 

 

 Coordinating and using other therapies, interventions, or services with assistive 
technology devices, such as those associated with existing education and 
rehabilitation plans and programs; 

 

 Training or technical assistance for a child with a disability, or if appropriate, that 
child’s family; and 

 

 Training or technical assistance for professionals (including individuals providing 
education or rehabilitation services), employers, or other individuals who provide 
services to employ, or are otherwise substantially involved in the major life 
functions of that student. 

 
A student’s need for assistive technology is determined through the individual 

evaluation.  The District’s CSE/CPSE is responsible for this functional evaluation of the 
student.  The need to conduct an assistive technology component of an evaluation must 
be considered for students on a case-by-case basis. 

 
Since assistive technology services are provided as part of the student’s special 

education instruction, related services and/or other supplementary aids and services, 
they must be provided by an appropriately licensed or certified individual in accordance 
with Section 200.6 of the Regulations of the Commissioner of Education. 
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GUIDELINES FOR PARTICIPATION OF STUDENTS WITH DISABILITIES 

IN STATE AND DISTRICT-WIDE ASSESSMENTS 
 
 

The Board of Education believes that students with disabilities should have 
access to all testing accommodations necessary to participate in state and district-wide 
assessments in order to ensure that the student’s academic achievement and functional 
performance is fairly and accurately measured. 

 
Test accommodations are changes made in the administration of a test, including 

testing procedures or formats, in order to remove obstacles to the test-taking process 
caused by a student’s disability, that do not alter the measurement of a construct.  The 
district recognizes that the provision of testing accommodations to students with 
disabilities enables such students to participate in assessment programs on an equal 
basis with their nondisabled peers.  Testing accommodations provide students with 
disabilities the opportunity to demonstrate mastery of skills and attainment of 
knowledge without being limited or unfairly restricted by their disability.  Further, 
testing accommodations provide opportunity for students with disabilities to gain access 
to more challenging courses and programs. 

 
Therefore, the Board adopts the following guidelines to ensure that all state and 

district-wide assessments are administered using appropriate accommodations: 
 

 Test accommodations must be provided on a consistent and uniform basis, as 
provided by each student’s IEP and should not be excessive nor alter the standard 
administration of the test to the least extent possible; 

 Test accommodations are neither intended nor permitted to: 
o alter the construct of the test being measured or invalidate the results; 
o provide an unfair advantage for students with disabilities over students 

taking tests under standardized conditions; 
o substitute for knowledge or abilities the student has not attained. 

 

 The following students may be eligible to receive test accommodations: students 
classified by the CSE or CPSE as having a disability; 

o students identified as having a disability pursuant to Section 504 of the 
Rehabilitation Act by a 504 Multidisciplinary Team; 

o students who incur disabilities for 30 days or less before administration of 
a district-wide test and who are authorized by the principal to receive test 
accommodations; 

o students previously declassified by the CSE or CPSE who are provided 
with declassification accommodations. 

 

 The following individuals are authorized to make the decisions regarding test 
accommodations for a student with a disability: 
o the CSE or CPSE, if the student is classified under IDEIA and the 

Commissioner’s Regulations or if the student has been declassified; 
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o the Section 504 Multidisciplinary Team for those students identified as 
having a disability pursuant to Section 504 of the Rehabilitation Act; 

o the school principal, for general education students who have incurred a short 
or long-term disability within 30 days before administration of assessments 
and where sufficient time is not available for the development of an IEP or 
504 Plan. 

 

 All appropriate testing accommodations will be designated in a student’s IEP or 
504 Accommodation Plan and will be reviewed at least annually by the CSE or 
CPSE or 504 Multidisciplinary Team (except for declassification 
accommodations). 

 Steps shall be taken to ensure that teachers and service providers are aware of 
test accommodations for students and how they are to be implemented. 

 
 
 

OPPORTUNITIES TO EARN HIGH SCHOOL DIPLOMAS 
 

It is the policy of the school district to encourage students with disabilities to 
pursue high school diplomas.  Access must be provided to required courses, electives 
and tests as specified in Part 100 of the Regulations of the Commissioner.  To ensure 
that students with disabilities are encouraged and assisted to achieve the credits and the 
skill levels necessary for attaining a diploma or an alternative commencement credential 
the district adopts the following procedures: 

 
1.  The Committee on Special Education (CSE) will annually review the special 
educational needs of each student with a disability.  At each annual review after the 
student has entered the Middle School, the CSE will make an assessment as to whether 
or not the student’s capabilities indicate probable success in passing state-developed or 
state-approved assessments or whether such student shall be evaluated using an 
alternate assessment in lieu of required state assessments.   Where appropriate, the 
student will participate in this decision-making process. 

 
2.  The decision will be reviewed annually.  The CSE will consider the following factors: 

 current levels of achievement; 

 learning rate; 

 preference of student and family. 
 

3.  The CSE will consider if the student requires testing accommodations/modifications 
to participate in state or district—wide assessments.  These 
accommodations/modifications will be clearly stated on the student’s IEP. 

 
4.  The CSE will identify and recommend support services and supplementary 
instruction necessary to assist students to benefit from credit courses. 

 
5.  If the Committee on Special Education recommends that a student be  
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evaluated through the use of an alternate assessment in lieu of a required State 
assessment, the student will be afforded appropriate opportunities to participate in 
community experiences and will be provided with employment development 
opportunities and other instructional activities to prepare the student for post-
secondary living, learning, and employment.   

 
  The school district will identify the student populations that have access to each 

type of diploma and non-diploma high school exiting credential. Students will be 
awarded a diploma/credential based on fulfilling requirements specified by the New 
York State Education Department. These include: Regents Diploma, Local Diploma, 
Career and Occupational Studies (CDOS) Commencement Credential and Skills and 
Achievement Commencement Credential.  Regents and Local Diplomas may be granted, 
when appropriate, through an appeal process or Superintendent’s Determination.  
Updated diploma/credential requirements can be found at: 
http://www.nysed.gov/common/nysed/files/programs/curriculum-
instruction/diplomaandcredentialsummary1.18edit6.18.3.pdf 

 
   

GUIDELINES FOR ISSUANCE OF A SKILLS AND ACHIEVEMENT 
COMMENCEMENT CREDENTIAL FOR STUDENTS WITH SEVERE 

DISABILITIES  
 
 

Students with severe disabilities means students who have limited cognitive 
abilities combined with behavioral and/or physical limitations and who require highly 
specialized education, social, psychological and medical services in order to maximize 
their full potential for self-fulfillment and meaningful participation in society.  Students 
with severe disabilities may experience significant speech, language, and/or perceptual-
cognitive impairments, and evidence challenging behaviors that interfere with learning 
and socialization opportunities.  These students may also have extremely fragile 
physiological conditions and may require personal care, physical/verbal supports and 
assistive technology devices.   

The Skills and Achievement Commencement Credential will provide this group of 
students who are exiting school after attending at least 12 years, excluding kindergarten, 
with a commencement certificate similar in form to the diploma issued by the school 
district.  The Skills and Achievement Commencement Credential must be accompanied 
by documentation of the student’s skills and strengths and levels of independence in 
academic, career development and foundation skills needed for post-school living, 
learning and working.   

 
Skills and Achievement Commencement Credential: Requirements 

 

The Board of Education of the Chappaqua Central School District may issue a 
Skills and Achievement Commencement Credential to each student with a severe 
disability in accordance with the following rules:    

http://www.nysed.gov/common/nysed/files/programs/curriculum-instruction/diplomaandcredentialsummary1.18edit6.18.3.pdf
http://www.nysed.gov/common/nysed/files/programs/curriculum-instruction/diplomaandcredentialsummary1.18edit6.18.3.pdf
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 Only students with disabilities who have been instructed and assessed on the 
alternate performance level for the State learning standards are eligible for this 
credential award. 

 The credential may be awarded any time after such student has attended school 
for at least 12 years, excluding kindergarten or received a substantially equivalent 
education elsewhere; or at the end of the school year in which a student attains 
the age of 21. 

 The credential would not be considered a regular high school diploma in 
accordance with State standards or for federal accountability purposes.  

 The credential must be similar in form to the diploma issued by the school 
district, except that there shall appear on the credential a clear annotation to 
indicate the credential is based on achievement of alternate academic 
achievement standards. 

 The credential must be issued together with a summary of the student’s academic 
achievement and functional performance and must include documentation of the 
student’s: 

o achievement against the Career Development and Occupational Studies 
(CDOS) learning standards http://www.p12.nysed.gov/cte/cdlearn/;  

o level of academic achievement and independence as measured by NYSAA;  
o skills, strengths, interests; and 
o as appropriate, other achievements and accomplishments.   

 For students less than 21 years old, the credential must be provided with a 
written assurance that the student continues to be eligible to attend the public 
schools of the school district in which the student resides without payment of 
tuition until the student has earned a regular high school diploma or until the end 
of the school year in which the student turns age 21, whichever occurs first.   

 
 

GUIDELINES FOR ISSUANCE OF THE CAREER DEVELOPMENT AND 
OCCUPATIONAL STUDIES COMMENCEMENT CREDENTIAL  

 
 

Any student in the District may be able to earn a New York State (NYS) Career 
Development and Occupational Studies (CDOS) Commencement Credential. This 
credential will recognize each individual student’s preparation and skills for post-school 
employment. However, this credential is not considered a high school diploma. Students 
with disabilities who are able to graduate high school with a diploma may also have the 
opportunity to add the CDOS credential to their high school diploma.  

This exiting credential will also assist students who are not eligible for the New 
York State Alternative Assessment and are unable to complete the requirements 
necessary to obtain a high school diploma. 

 
Option I: 

 
 Complete a Career Plan 
 Demonstrate Achievement of the commencement level CDOS learning standards 
 Successfully complete 216 hours of:  

http://www.p12.nysed.gov/cte/cdlearn/
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o Career and Technical Education (CTE) coursework and/or work-based 
learning experiences, of which 

o At least 54 hours must be in work-based learning experiences supervised 
by a NYS certified work-based learning coordinator. 

 Complete an Employability Profile 
 

Option II: 
  In lieu of a student meeting the requirements of Option I to be awarded the NYS CDOS 

Commencement Credential, a district may award a student this credential if the student 
has met the requirements for one of the nationally recognized work readiness 
credentials, including but not limited to: 

 National Work Readiness Credential; 
 SkillsUSA Work Force Ready Employability Assessment; 
 National Career Readiness Certificate WorkKeys - (ACT); and 
 Comprehensive Adult Student Assessment Systems Workforce Skills Certification 

System. 
 

Students who are otherwise eligible to receive a high school diploma in June 2015 
and thereafter must take and pass four required Regents Exams or Department-
approved alternative assessments (one in each of the following subjects: English, math, 
science, and social studies) and either pass a comparably rigorous assessment for a fifth 
required exam, or in lieu of a fifth exam, complete the requirements to earn the CDOS 
Commencement Credential. Students may meet the fifth assessment required for 
graduation by passing a Department-Approved Pathway Assessment in Career and 
Technical Education (CTE) following successful completion of a CTE program approved 
pursuant to §100.5(d)(6) of Commissioner’s regulations. 

 
PARTICIPATION IN GRADUATION CEREMONY 

 
A student who has earned either a Career Development and Occupational 

Studies (CDOS) Commencement Credential or Skills and Achievement (SA) 
Commencement Credential by the time his/her ninth-grade cohort reaches graduation 
may, but is not required to, participate in that graduation ceremony and related 
activities. 

 The district shall retain a record of each student's ninth grade cohort. Each 
year, the High School Principal shall determine whether each student who entered ninth 
grade with the current year's graduating class is eligible to participate in that year's 
graduation ceremony, pursuant to law and Board policy. 

 During the school year in which the ninth-grade cohort enters twelfth 
grade, the High School Principal shall submit to the Superintendent or designee the 
name(s) of all students who are on track and expected to earn either a CDOS or SA 
commencement credential, but not a Regents or local high school diploma, by the time 
of graduation. 

 For each student so identified, the Superintendent or designee shall 
ascertain whether the student wishes to participate in the graduation ceremonies and 
related activities of that year's graduating class by discussing the matter with the student 
and/or parent/guardian either in person, in writing, by telephone, or via email. 
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 For any student who meets such requirements and wishes to participate in 
the graduation ceremony and related activities, the Superintendent shall ensure, prior to 
graduation, that the High School Principal, the student, and his/her 
parent(s)/guardian(s) are notified that the student may participate in that year's 
graduation ceremony and related activities and shall ensure his/her participation is 
facilitated. 

A student with a disability who participates in graduation ceremonies by earning 
a CDOS or SA commencement credential is entitled to continue his/her educational 
program until the end of school year in which the student turns 21 or until he/she earns 
a Regents or local high school diploma. 

If a student who participates in the graduation ceremony by earning a CDOS or 
SA commencement credential subsequently meets the requirements for either a Regents 
or local high school diploma, the student may participate in the graduation ceremony of 
that graduating class as well. 

 
 

INDEPENDENT EDUCATIONAL EVALUATIONS  
 

The Chappaqua Central School District has established the following procedures 
for obtaining an independent educational evaluation (IEE) for children who are 
classified by the Committee on Special Education (CSE) or Committee on Preschool 
Special Education (CPSE) as having a disability or who are suspected of having a 
disability.  

 
Definition:  

An independent educational evaluation (IEE) means an evaluation conducted by 
qualified examiners who are not employed by the school district.  If a parent or guardian 
disagrees with the evaluation conducted by the District, the parent or guardian may 
have the right to obtain one IEE at public expense for each district evaluation.    

 
Criteria for Independent Evaluations: 

The Chappaqua Central School District will permit parents to select any 
independent evaluator, as long as the qualified professional selected by the parent is an 
individual who possesses a current license or certification from the New York State 
Education Department in the area of evaluation. Whenever an independent educational 
evaluation is at public expense, the criteria under which the evaluation is obtained, 
including the geographic location and the qualifications of the examiner, must be the 
same as the criteria that the district uses when it initiates an evaluation. The District has 
also established a list of qualified professionals who are in private practice or employees 
of other public agencies to whom parents may go to secure an IEE which is available to 
parents if they so request. This list of independent evaluators includes professionals in 
all areas of suspected educational disabilities. The approved list is maintained by the 
Chappaqua Central School District, Special Education Department, 66 Roaring 
Brook Road, Chappaqua, New York 10514.  

  
The evaluator must be located within a 50-mile radius of the District.  The 

District is not responsible for mileage to and from the evaluation site.  Requests for 
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exception to this geographic limitation may be allowed by the District if justified by the 
student’s individual circumstances.  Any request for such an exception should be 
forwarded in writing to the Special Education Administrator.    

 
Public Expense: 

 The Chappaqua Central School District has established reasonable 
reimbursement rates for independent evaluators that do not exceed the rates that the 
School District would be required to pay to Putnam Northern Westchester BOCES. A 
copy of such rate schedule is available in the District's Special Education Department at 
66 Roaring Brook Road, Chappaqua, New York 10514 and will be updated annually.  

In exceptional circumstances only (e.g., if an unusual evaluation is needed, or if 
no appropriately certified independent evaluators can be found whose rates meet those 
set by the District), the Chairperson, Committee on Special Education/Pre-School 
Special Education may authorize an independent evaluation for which the fee charged 
will exceed the allowable fee which may be paid for a particular type of independent 
evaluation.  

If the qualified professional performing the evaluation is an employee of a public 
school district in Westchester County or Putnam/Northern Westchester BOCES, the 
District will pay the evaluator the current hourly rate paid by his/her respective public 
school district or BOCES.  

 
Procedures:  

If a parent disagrees with an evaluation by the School District, the parent should 
explain, in writing to the Chairperson, Committee on Special Education/Pre-School 
Special Education, the reason(s) why he or she disagrees with the District's evaluation 
and can request an Independent Educational Evaluation (IEE) at District expense. The 
Chairperson, Committee on Special Education/Pre-School Special Education will 
promptly make a decision as to whether the request for an independent educational 
evaluation at public expense will be granted and will notify the parent in writing. If such 
request is denied, the District will inform the parent in writing and without unnecessary 
delay, of its intent to commence an impartial hearing to demonstrate the 
appropriateness of the challenged evaluation(s). Should the parent withdraw the request 
for an Independent Educational Evaluation, then the District will not commence an 
impartial hearing. If the hearing officer's decision is that the challenged evaluation is 
appropriate, the parent still has the right to an independent educational evaluation, but 
not at public expense. The results of any independent educational evaluation will be 
considered by the Committee on Special Education or the Committee on Pre-School 
Special Education in decisions made with respect to the student's educational program.   
  Requests should be in writing to the Director of Special Education and Related 
Services of the Chappaqua Central School District. The School District will respond to 
the request either by reimbursing costs to the extent consistent with the approved 
payment schedule or filing a due process complaint to request impartial review.    

 
Responsibilities:  

The District can, upon request, recommend qualified professionals who are in 
private practice or employees of other public agencies to who parents may go to secure 
an IEE. It is the responsibility of the independent evaluator to contact the School 
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District to arrange for payment, date(s) of visitations and discussions with school 
staff.  The independent evaluator is also responsible for sending a copy of his/her 
current NYS certification/license to the Special Education Administrator.    

 
 

SPECIAL EDUCATION RECORDS:  ACCESS AND CONFIDENTIALITY 
 
Definitions 
Terms which are defined in Federal or State law which are used in this statement are 
explained below: 

 
Student - any person who attends or has attended the School District.  
 
Eligible Student - a student or former student who has reached age 18 or is attending a 
post-secondary school.  
 
Parent - either natural parent of a student, a guardian or an individual designated to act 
as a parent or guardian in the absence of the student's parent or guardian.  
 
Education Records - any record (in handwriting, print, tapes, film or other medium) 
maintained by the School District or an agent of the School District which is directly 
related to a student, except:  

1. A personal record kept by a school staff member if it is kept in the personal 
possession of the individual who made the record, and information contained in 
the record has never been revealed or made available to any other person except 
the maker's temporary substitute. 

2. An employment record which is used only in relation to a student's employment 
by the School District and which is maintained in the normal course of business. 

3. Alumni records which contain information about a student after he or she is no 
longer in attendance at the School District and the records do not relate to the 
person as a student. 

In addition, an eligible student may be refused access to psychiatric or treatment 
records; however, an eligible student may designate a physician or other appropriate 
professional who the school must permit to inspect the records.  
 
FERPA - Family Educational Rights and Privacy Act of 1974.  
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Custodians and Locations 
The following is a list of the types of records that the School District maintains, their 
locations and their custodians:  

Type Location Contact Person 

Cumulative School Records  School Building Office  Building Principal  

Cumulative School Records 

(Former Students)  

School Building Office  Building Principal  

Health Reports  School Nurse's Office  School Nurse  

Speech Therapy Records  Special Education 

Office  

Director of Special Education  

Psychological Records  Special Education 

Office  

Director of Special Education  

Transportation Records  School Bus Garage  Director of Transportation  

Occupational and Physical Therapy 

Records  

Special Education 

Office  

Director of Special Education  

District Standardized Testing  School Building Office  Building Principal  

Educational Evaluations  Special Education 

Office  

Director of Special Education  

Guidance Files  Building Guidance 

Office  

Building Principal or Counselor  

Occasional Records 

(Student educational records not 

identified above)  

School Building Office  Building Principal  
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Inspection of School District Records 
 

Parents of students or eligible students may inspect and review the student's 
education records upon request. Such request shall be in writing, to the Superintendent 
of Schools or designee, identifying as precisely as possible, the record or records which 
s/he wishes to inspect. The student's records will be made available for review promptly, 
and in any event within 45 days of such written request. The parent or eligible student 
will be notified of the time and place where the records may be inspected. The School 
District may require that an official be present during such inspection. No documents 
may be removed from school premises.  

When a record contains information about students other than a parent's child or 
the eligible student, the parent or eligible student may not inspect and review the 
portion of the record which pertains to other students.  

 
 

Transmittal of Records 
 

To facilitate the transition for a student to another school district, the new school 
district in which the student enrolls will take reasonable steps to promptly obtain the 
student’s records, including the IEP and supporting documents and any other records 
relating to the provision of special education services to the student, from the previous 
school in which the student was enrolled. The previous school in which the student was 
enrolled will take reasonable steps to promptly respond to this request from the new 
school. 

 
The School District shall disclose information from a student's education records 

only with the written consent of the parent of eligible student, except:  
1. To school officials (including administrators, teachers, support staff, board 

members and persons employed by or under contract with the School District to 
perform a special task) within the School District who have a legitimate educational 
interest in the records. A legitimate educational interest shall include performing a task 
which is specified in his or her job description or by contract, performing a task related 
to a student's education or the discipline of a student, or providing a service or benefit 
related to the student or student's family, such as health care, counseling or job 
placement. 

2. To school officials of another school in which a student seeks or intends to 
enroll, upon request of such school official. 

3. To certain officials of the U.S. Department of Education, the U.S. 
Comptroller General, and the State and local education authorities, in connection with 
certain state or federally supported education programs.  

For High School Students: The No Child Left Behind Act requires the 
Chappaqua School District to disclose to military recruiters and institutions of higher 
learning, upon request, the names, addresses and telephone numbers of high school 
students, unless you notify the District Clerk, in writing, that you do not want such 
information released by the District without your prior written consent. A form is 
included in the annual notification with a response date.  
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4. In connection with a student's request for or receipt of financial aid, as 
necessary, to determine the eligibility, amount or conditions of the financial aid, or to 
enforce the terms of aid. 

5. If required by a State law requiring disclosure that was adopted prior to 
November 19, 1994. 

6. To organizations conducting certain studies for or on behalf of the School 
District for the purpose of developing, validating or administering predictive tests, 
student aid programs and instruction. 

7. To accrediting organizations to carry out their accrediting functions. 
8. To parents of a dependent student who claim the student as a dependent 

for income tax purposes. 
9. To comply with a judicial order or a lawfully issued subpoena, provided 

that a reasonable effort is made to notify the parent or eligible student prior to 
compliance. 

10. To appropriate parties in a health or safety emergency. 
 

Record of Requests for Disclosure 
 

The School District shall maintain a record of all requests for and/or disclosure of 
information from a student's education records, excluding requests of school officials 
and requests for directory information. The record will indicate the name of the party 
making the request, any additional parties to whom it may be disclosed, and the 
legitimate interest the party had in requesting or obtaining the information. The record 
may be reviewed by the parent or eligible student.  
 

 
Procedure for Maintaining Confidentiality of CSE/CPSE Records 
 

Student special education records and files are kept in locked files in the 
Education Center Special Education Office when left unattended. The CSE/CPSE office 
assistants monitor access to student files.  They acknowledge and are familiar with all 
staff who have access.  Only professionals who are working with the student and parents 
who are members of the CSE are allowed access to the records.  Specified support staff 
are also allowed access to student files in order to complete tasks such as filing, sending 
and receiving records, etc.  The student’s original record is not allowed out of the office 
at any time. 

 
Procedures to Seek to Correct Education Records 

 
A parent or eligible student has the right to challenge the contents of the student's 

education records and to ask to have the records corrected:  

 The parent or eligible student shall submit a request to the Superintendent of 
Schools, in writing, to amend the record. The record or part of record sought to 
be amended shall be identified and the reason why s/he believes the record is 
inaccurate, misleading or violates the privacy or other rights of the student, shall 
be specified. 
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 The School District may comply with the request of decide not to comply. The 
Superintendent shall provide a written response within ten (10) working days of 
receipt of the written challenge, indicating whether or not the challenged material 
will be corrected or deleted. If the request is denied, the Superintendent shall 
advise the parent or eligible student of their right to a hearing to challenge the 
decision. 

 Upon request, the School District will arrange for a hearing before an impartial 
hearing officer and notify the parent or eligible student, reasonably in advance, of 
the date, place and time of the hearing. The hearing officer may be an official of 
the School District. 

 The parent or eligible student will be afforded a full and fair opportunity to 
present evidence relevant to the issues raised in the original request to amend the 
student's education records. The parent or eligible student may be assisted by one 
or more individuals, including an attorney. 

 The hearing officer will prepare a written decision based solely on the evidence 
presented at the hearing, summarizing the evidence presented and stating the 
reasons for the decision. 

 If the hearing officer decides that the challenged information is inaccurate, 
misleading or in violation of the student's right of privacy, the School District will 
amend the record and notify the parent or eligible student, in writing, that the 
record has been amended. 

 If the hearing officer decides that the challenged information is not inaccurate, 
misleading, or in violation of the student's right of privacy, the School District 
will notify the parent or eligible student of his/her right to place a statement in 
the student's education record explaining the challenged information and/or 
setting forth reasons for disagreeing with the decision. This statement shall be 
maintained as part of the student's education records as long as the contested 
portion is maintained. If the School District discloses the contested portion of the 
records, it will also disclose the statement. 

 
 

 
GUIDELINES FOR PROVIDING PUBLIC SCHOOL SERVICES TO 

STUDENTS IN NON-PUBLIC SCHOOLS 
 

The procedures to locate, identify, and evaluate all nonpublic school students 
with disabilities, including students attending religiously-affiliated schools, must be 
comparable to activities undertaken for students with disabilities in public schools.  

 
The school district where the nonpublic elementary or secondary school is located 

will be responsible for the equitable provision of services, child find and consultation 
requirements in IDEIA 2004.   

 
If the school district where the nonpublic school is located determines through its 

child find process that a student is suspected of having a disability, it must immediately 
schedule evaluation and review of the Student’s educational needs. 
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The school district in which the nonpublic school is located must conduct the 
evaluation and eligibility determination and, for a student determined to be eligible for 
special education services, develop the IESP. 

 
The school district of location must provide the services as recommended in the 

IESP. 
 
The school district where the nonpublic school is located, if within New York State, 

must implement the IESP of students with disabilities attending nonpublic schools in the 
jurisdiction of its public school.   

 
The school district where the nonpublic school is located can recover costs from 

the District of residence for evaluation and special education services provided to 
nonresident students.  Such costs must exclude costs for such services paid with federal 
or State funds. 

 
State and local funds must supplement and in no case supplant the proportionate 

amount of federal funds required to be expended by the school district in which the 
nonpublic school attended by the student is located. 

 
 

SPACE ALLOCATION FOR SPECIAL EDUCATION PROGRAMS 
 

It is the policy and practice of the Board of Education to ensure, to the fullest 
extent possible, that students with disabilities residing in the District shall be educated 
within the school district. 

 
It is the policy and practice of the Board of Education to ensure, to the fullest 

extent possible, the allocation of appropriate space within the District for special 
education programs that meet the needs of school-age students with disabilities.  Special 
education services shall not be denied simply because of a lack of appropriate space. 

 
Further, it is the policy and practice of the Board of Education to ensure, to the 

fullest extent possible, that appropriate space will be available to meet the needs of 
resident students with disabilities who attend special education programs provided by 
the Board of Cooperative Educational Services (BOCES).  At least once per year, a staff 
member from the District’s Special Education Department will visit the placement of 
each resident student who attends a BOCES special education program to assure the 
appropriateness of the space allocated for that placement. 
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METHODS FOR EVALUATING PROGRAM OBJECTIVES 
 

The goal of the special education program in the District is to provide each 
student with individualized instruction designed to help each student more fully reach 
his or her potential. 

 
The methods used to evaluate the extent to which the objectives of the special 

education program have been achieved are: 
 

 Ongoing evaluation of student achievement using various standardized 
diagnostic tests, state assessments and other teacher made assessments; 

 

 Annual reviews of students’ progress and programs, resulting in revised 
comprehensive IEP’s; 

 

 Qualitative techniques such as teacher observations and conferences, classroom 
observations, anecdotal reports, and end-of-year student summary; 
 

 Tri-State Consortium Consultancy Visit (December 2018);  
 

 Re-evaluations of each student with a disability; 
 

 Periodic review of the District Plan. 
 
 
 

DISTRICT PROGRAMS 
  

The Chappaqua Central School District is committed to prepare all students for 
productive lives as full members of society. Therefore, we believe it is our obligation to 
provide equitable opportunities for students with disabilities to receive effective 
educational services, with the needed supplementary aids and support services, in age 
appropriate general education classrooms in their neighborhood schools. To that end, to 
the greatest extent possible, the District will support students with disabilities in 
chronologically age-appropriate general education classes in their home schools and 
provide the specialized instruction delineated by their IEPs within the context of the 
core curriculum and general class activities.  In order to accommodate the needs of all 
children with disabilities, the school district will have a continuum of programs and 
placements available, within and outside of the school district, extending from the 
general education classroom to residential settings.  

 
Special Education Programs and Services are available to students with disabilities 
through the end of the school year during which their 21st birthday occurs, or until a 
regular high school diploma has been attained, whichever occurs first.   
 
The following is a description of each of the special education program options: 
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Related Services 
 
Related services are those developmental, corrective and other supportive services as 
are required to assist a student with a disability and include speech-language pathology, 
audiology services, interpreting services, psychological services, physical therapy, 
occupational therapy, counseling services (including rehabilitation counseling services), 
orientation and mobility services, medical services as defined by regulation, parent 
counseling and training, school health services, school social work, assistive technology 
services, appropriate access to recreation, including therapeutic recreation, other 
appropriate developmental or corrective support services, and other appropriate 
support services and include the early identification and assessment of disabling 
conditions in students. The term does not include a medical device that is surgically 
implanted, or the replacement of such device.   
 
Related services currently provided in district may include but are not limited to the 
following: counseling services, assistive technology services, speech and language 
therapy, reading, physical therapy, occupational therapy, vision services, hearing 
services, and parent counseling and training.  The Committee on Special Education 
recommends any related service that is appropriate to a student’s individual needs.   
 
 

Speech and Language Therapy 
 

The goal of speech and language therapy is the early identification of communication 
disorders and the remediation of articulation and phonological deficits, stuttering, voice 
disorders, and receptive and expressive language problems, which adversely affect a 
student’s educational performance.  Services are provided either individually or in small 
groups at a frequency rate and location established by the Committee on Special 
Education.   
 

School Counseling Services 
 
The school psychologist or social worker is responsible for the provision of IEP 
mandated counseling for individual students and parent training, as prescribed by the 
Committee on Special Education.  These services are provided to those students whose 
psychosocial needs interfere with their ability to benefit from education. The focus of 
school-based counseling must be on the school-related difficulties of the student with a 
disability and is designed to assist the student in overcoming the social or emotional 
difficulties that interfere with the educational process.     
 

 Occupational Therapy and Physical Therapy 
 

Occupational therapy as a related service focuses on the functional evaluation of the 
student and the planning and use of a program of purposeful activities to develop or 
maintain adaptive skills, designed to achieve maximal physical and mental functioning 
of the student in his or her daily life tasks.  The occupational therapist assesses skill 
levels and, upon receipt of an appropriate prescription, provides remediation in the 
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areas of deficit such as postural control, motor planning, visual perceptual skills, hand 
skill development and sensory processing.  The therapist may also provide alternative 
materials and environmental modifications to facilitate independence and 
generalization of those skills.  Occupational therapy may be provided individually, in a 
small group or as a consult to the classroom teacher, based on the recommendations of 
the Committee on Special Education.  
 
Physical therapy as a related service is, upon prescription, directed towards developing 
and maintaining the student’s physical potential for independence in all educationally 
related activities.  A major focus of physical therapy is to develop the student’s ability to 
safely negotiate the school environment.   
 

Reading as a Related Service 
 

Reading as a Related Service is specially designed individualized or group instruction 
provided to meet the student’s needs in the area of reading as recommended in the 
Individualized Education Program (IEP). The service may be provided in the classroom 
or in another educational setting structured to meet the individual needs of the 
student(s).    
 

Itinerant Services for the Hearing Impaired or Visually Impaired 
 

Hearing and vision impaired services are designed to provide direct specialized 
instruction to students with hearing and/or visual impairments.   
 
Consultant Teacher Services 
Consultant Teacher Services allow students with disabilities to participate in a full-time 
general education program and also receive services from a special education teacher for 
a designated period of time on identified days. Consultant Teacher Service may be 
direct, indirect, or a combination of both. Direct Consultant Teacher Services are 
specially designed individualized or group instruction provided by a special education 
teacher to students with disabilities in general education classes. The instruction is 
designed to enable the student to better access and benefit from the general education 
program. Indirect Consultant Teacher Services provides consulting services to general 
education teachers to help them adjust the learning environment or modify instruction 
to meet the needs of students with disabilities in their classes. Students with disabilities 
recommended for Consultant Teacher Services receive direct and/or indirect services for 
a minimum of 2 hours per week. This may also be combined with special education 
instruction outside the classroom in resource room type programs, such as Skills 
Seminar or Learning Center. 
 
Integrated Co-Teaching Services 
Integrated Co-teaching means the provision of specially designed instruction and 
academic instruction in a general education class to a group of students with disabilities 
and non-disabled students by a special education teacher and a general education 
teacher.  The vision for integrated co-teaching services is a general education teacher 
and a special education teacher jointly providing instruction to a class to meet the 
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diverse learning needs of all students in the class. The maximum number of students 
with disabilities receiving integrated co-teaching services shall not exceed 12 students.   
 
Intensive Services Model (grades K-2) 
The Intensive Services Model is available to children throughout the school district 
(Kindergarten thru grade 2) with significant developmental disabilities who require 
highly specialized instruction and therapies outside the general education classroom for 
some portion of each day. Each day, intensive instruction and related services are 
provided for early language development and communication; social relationships with 
other children and play; adaptive behavior in areas such as self-care, dressing and 
feeding; cognitive development; behavioral regulation; and physical development. When 
necessary, home-based services are recommended as a component of the model, and 
carefully coordinated with school-based instruction. Regular team meetings with 
parents are on-going throughout the year. Each participating student is a member of a 
general education class and receives support to participate in classroom activities. 
Instruction, related service, and integration into general education activities are 
individually planned for each student by the Committee on Special Education. A special 
education teacher, teaching assistants, related service professionals (ex. 
speech/language, occupational, & physical therapists), and collaborating general 
education teachers work together as a team to provide the Intensive Services Model.   
 
Resource Room Services/Learning Center 
Resource room services are supplemental in nature and are designed to remediate 
academic skill deficits and to develop the study skills and organizational skills to 
effectively manage the general education curriculum.  The goal of the resource room 
program is to promote independence and self-advocacy skills.   
 
Ongoing consultation with general education classroom teachers is an integral part of 
this service. The instructional group in each resource room period does not exceed five 
students, who are grouped according to similarity of need.  Each resource room period is 
instructed by a special education teacher.  Students receive at minimum of three hours 
per week of resource room services unless combined with consultant teacher services for 
a total of at least 180 minutes per week. Resource room services are available at the 
middle school and high school levels.   
 
The Transitional Support Program (TSP): (grades 9-12) 
The Transitional Support Program is a flexible program providing students with and 
without disabilities who are experiencing different levels of emotional distress regularly 
scheduled academic and therapeutic support. Educational supports include: direct 
instruction of coursework, study skills, organizational help, and assistance related to 
learning difficulties. Therapeutic supports include: individual, small group, and family 
counseling. Intensive case management services for students are available and include: 
teacher consultation, in class interventions, monitoring of student attendance, academic 
updates to students and families, individualized daily plans, consultation with private 
therapists, psychiatric consultation, and family meetings. Families become a component 
of the support plan designed for each student. The program's flexibility responds to a 
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student's need, and can range from multiple contacts daily, course instruction for one or 
more classes, to a student initiated "check-in." 
 
Crisis management services are available for students who cannot continue their school 
day because of emotional reasons, and include: assessment, de-escalation, development 
and implementation of coping strategies, follow-up to family and school personal, and 
progress monitoring. TSP faculty includes a psychologist, special education teachers, 
and teaching assistants. They provide consultation and support to classroom teachers 
who are working with students with significant social/emotional needs. 
 
TSP may be an appropriate consideration when students: return from hospitalization, 
residential treatment or other outside placements and need additional support; have 
experienced a decline in academic and/or behavior functioning; or have experienced 
significant social, family, or academic stress. 
 
The TSP program is intended to help students transition to healthy, independent, and 
successful participation in general education classes as quickly as possible. It is not a 
long-term, self-contained special education placement. 
 
The Pathways Program (High School) 
The Pathways Program is an inclusive educational program for students whose unique 
needs require more than supported participation in the general education curriculum 
and program. The Pathways Program provides students specialized opportunities to 
engage in individually designed programs in their own community school, Horace 
Greeley High School. A process of person-centered planning considers the student's 
strengths and affinities as well as his/her special needs to create a plan for an 
independent, productive life in the community. Experiential units are designed to foster 
the academic, vocational, social, and behavioral skills and personal self-awareness that 
will prepare students to reach their potential for living productive lives in the 
community. Students enrolled in the Pathways Program engage in New York State 
Alternate Assessments and are working toward achieving the Skills and Achievement 
Commencement Credential.   

 
 
 

OUT OF DISTRICT PROGRAMS 
 

The Chappaqua Central School is committed to placing student with disabilities in the 
least restrictive environment consistent with their needs. Generally, continued 
placement in a general education setting is the first consideration of the CSE when 
planning for the educational needs of a student with a disability. The CSE considers 
removal from a general education setting in the district only when, because of the nature 
and severity of a student’s disability, the education of the student cannot be 
satisfactorily achieved, even with the provision of supplementary aids and service. In a 
small number of cases, the CSE will recommend placement in another public school 
district, a BOCES program, or an approved private school program. The following is a 
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description of programs in which the Chappaqua Central School District CSE has 
recommended placement of a student with a disability in an out-of-district program.  
 
Other Public School Programs 
 
Special education programs in other public school districts are considered for District 
students with disabilities when an appropriate in-district program is not available. The 
Chappaqua Central School District may provide services not available within the District 
through a contract with another public school district within the state. The District 
currently has students with disabilities in special education programs in Briarcliff, 
Byram Hills, Carmel, Eastchester, Hendrick Hudson, New Rochelle, Pleasantville, and 
Tarrytown school districts. 
 
Board of Cooperative Educational Services (BOCES) 
 
The Chappaqua Central School District may provide services not available within the 
District through the Board of Cooperative Educational Services (BOCES). The District 
currently has students with disabilities in special education programs at Southern 
Westchester BOCES and Putnam/Northern Westchester BOCES.  BOCES services may 
be provided in another public school district or on a BOCES campus.   
 
Additional Information about BOCES programs can be accessed through the websites 
listed below: 
 
http://www.pnwboces.org/Special-Education/Department-Home.aspx 
https://specialservices.swboces.org 
 
 
Approved Private/State Supported Schools 
 
When the needs of the individual student cannot be met in any of the previous 
programs, the Committee on Special Education may consider placement in approved 
private school programs.  The District currently has students with disabilities in special 
education programs at The Anderson Center for Autism, Center for Discovery, the 
Summit School and Westbrook Preparatory School.  Schools that are on the list of 
schools approved by the Commissioner of Education for School District contracts can be 
found at the web site for the New York State Education Department, at: 
 
http://www.p12.nysed.gov/specialed/privateschools/853-statewide.htm 
 
 
 
 
Home/Hospital Instruction 
 
The Committee on Special Education may assign a student to home/hospital instruction 
if he/she becomes ill or physically unable to attend school.  Documentation from a 

http://www.pnwboces.org/Special-Education/Department-Home.aspx
https://specialservices.swboces.org/
http://www.p12.nysed.gov/specialed/privateschools/853-statewide.htm
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physician indicating the diagnosis and anticipated date of return to school is required 
prior to the initiation of instruction.   
 
The Committee on Special Education may also use this restrictive program option when 
all parties agree that a student needs to be removed from his/her current placement.  
This may occur when a student presents a danger to himself and/or others or when a 
current placement is deemed to be inappropriate for the child’s needs.  This option is 
considered short-term in nature, pending exploration of more appropriate program 
options. 
 

DECLASSIFICATION SUPPORT SERVICES 
 
Declassification support services are provided to a school aged student who has been 
declassified from special education.  The services are provided for only one year 
following declassification.  A student is eligible for this service at any age or grade level. 
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CHAPPAQUA CENTRAL SCHOOL DISTRICT    

 2019-2020 BUDGET INFORMATION       

      2019-20 

     Proposed 

     Budget 

 Budget Codes   

Special Education      

Equipment/Student Services 2250 200 35                12,000  

Equipment/Office 2250 201 35                  2,000  

Contractual/Services to Students 2250 400 35              638,000  

Contractual/Office 2250 401 35                30,000  

SEDCAR 611 2250 405 35                85,000  

SEDCAR 619 2250 406 35                15,000  

Postage 2250 410 35                  3,000  

Travel/Conferences 2250 415 35                  3,500  

Travel/Conferences - Supervision 2250 415 35 S                 4,400  

Hospital/Home Instruction 2250 441 35                10,000  

Supplies/Student Services 2250 450 35                18,000  

Supplies/Office 2250 451 35                  6,000  

Tuition/NYS Public 2250 471 35           1,347,519  

Tuition/Private 2250 472 35              961,598  

BOCES Services 2250 490 35           1,520,205  

TOTAL 2250     $      4,656,222  

      

      

Interfund Transfers      

Transfer to Special Aid 9901 950 35   

  - Summer School Program                 155,000  

      $         155,000  

      

      

   

GRAND 
TOTAL   $      4,811,222  
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Preschoolers with Disabilities by Type and Setting: October 2018 
 
 
 

 
 
 
 

 
       

       

 
          

          

 
          

          

          

          

          

          

          

          

 

Settings Age 3 Age 4  Total 
Attending a regular early childhood program for 10 or more hours a week:     
       -and receiving the majority of hours of special education and related services 
 in the regular early childhood program  14 17  31 

      -and receiving the majority of hours of special education and related services  
in some other location  0 0  0 

Attending a regular early childhood program for less than 10 hours a week:     

       -and receiving the majority of hours of special education and related services 
 in the regular early childhood program 2 8  10 

     - and receiving the majority of hours of special education and related services  
in some other location 1 0  1 

Separate Class 0 0  0 

Separate School  0 0  0 

Residential Facility  0 0  0 

Home 0 0  0 

Service Providers Location  0 0  0 

Total 17 25  42 
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Disability by Type and Age: October 2018 
 

Disability Ages 4-5 Ages 6-11 
Ages 12-

13 
Ages 14-

17 
Ages 18-21 Total  

Autism 5 20 2 16  8  51  

Emotional 
Disturbance 

0 2 1 10  0  13  

Learning Disability 0 37 17 33  1  88  

Intellectual Disability 0 1 1 1  2  5  

Deafness 0 1 0 0  0  1  

Hearing Impairment 0 3 2 0  0  5  

Speech or Language 
Impairment 

11 48 5 8  0  72  

Visual Impairment 
0 0 0 0  0  0  

(Includes Blindness) 

Orthopedic 
Impairment 

0 0 1 1  0  2  

Other Health 
Impairment 

4 32 24 51  2  113  

Multiple Disabilities 0 3 0 3  4  10  

Deaf-Blindness 0 0 0 0  0  0  

Traumatic Brain 
Injury 

0 0 0 0  0  0  

Total  20 147 53 123  17  360  

https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60381
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60382
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60383
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60387
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60388
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60389
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60393
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60394
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60399
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60400
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60401
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60405
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60406
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60407
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60411
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60412
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60413
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60419
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60423
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60424
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60425
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60429
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60430
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60431
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60435
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60441
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60442
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60443
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60447
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60448
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60449
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60453
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60454
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=60455
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School Age Students with Disabilities by Setting- October 2018 
 

Time Inside the Regular 
Classroom 

Age Group   

6-11 12-13 14-17 18-21 Total 

80% or more 140 51 100 6 297 

40% to 79% 1 0 10 0 11 

Less than 40% 3 1 4 4 12 

Total 144 52 114 10 320 

            

Type of Setting Outside 
the Regular Classroom 

Age Group   

6-11 12-13 14-17 18-21 Total 

Separate School 3 1 5 3 12 

Residential Facility 0 0 2 3 5 

Hospital (In-patient) 0 0 0 0 0 

Home Placement by CSE 0 0 1 1 2 

Total 3 1 18 7 19 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62693
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62696
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62701
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62705
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62706
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62713
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62714
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62716
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62718
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62719
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62720
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62721
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62722
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62723
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62724
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62725
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62726
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62727
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62728
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62729
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62730
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62731
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62732
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62733
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62734
https://eservices.nysed.gov/pdsystem/mainservlet?p=included&sc=62736
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